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Forward 
By Sally Ludwig, M.Sc. 

 
Now in the year 2007 CE, it is becoming clearly apparent to all who care to see that 
significant actions are needed if the living systems of Earth are to survive in the rich, 
complex diversity on which human societies depend.  With this manual, Rebecca Niblett 
and Keren Bromberg have chosen to take on a challenging—and critically important—
endeavour. Their effort is to design a method and test processes for an environmental 
education that not only informs participants about issues, ideas and resources but also 
empowers them to constructive action toward the well-being of Earth. I am grateful for 
the invitation to contribute a few words to introduce the work of these thoughtful, 
creative educators.  
 
As I participate in deep ecology workshops as a learner and facilitator, I have grown to 
understand that educational opportunities for any audience, from young students to 
adults, are most effective when they offer wholistic experiences. These are experiences 
that engage multiple learning modes—cognitive inquiry, active kinaesthetic 
involvement, emotional intelligence, expressive arts, and individuals’ pre-existing 
knowledge, guiding values, and sense of fun and play. Group relationships provide a 
supportive context for “trying on” new realizations and synthesizing new 
understandings, while collaboration makes available a collective intelligence that can be 
both broader and more acute than individual participants could access alone. 
Community building takes place organically as persons recognize common ground. 
 
The curricula presented by Bromberg and Niblett are designed with this learner, the 
whole human being, in mind. The popular education model lends a frame in which 
participants can gain a sense of effective personal agency as they see their knowledge 
and opinions contribute to others’ learning. Power relationships are made explicit and 
feedback of all members is welcomed, so that all can share democratically in 
constructing meaning; thus a larger system, a learning collectivity, organizes itself and 
participants experience a widening of their identity. Activities create structured 
opportunity for respectful attention to emotions, such as empathic pain, fear, anger, or 
numbing, that often accompany awareness of the dangers to Earth’s integrity and the 
suffering of living beings. In taking part, group members can acknowledge these hurts 
and experience their deeper meaning, that of their own deep connection to all beings. 
 
If persons who take part in this workshop series are able to have experiences of 
relationship and connection with fellow participants, with bodies of environmental 
thought and scholarship, and perhaps even with the larger living body of Earth, I 
believe they will be strengthened and energized to take on the challenges of working for 
environmental integrity. Rebecca and Keren will have made a useful contribution 
toward healing the web of life. 
 
       Sally Ludwig 
       Guelph, Ontario 
       July 24, 2007 
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Introduction 
 

Who we are 

Our names are Rebecca Niblett and Keren 
Bromberg.  We are currently master’s students 
in the Faculty of Environmental Studies (FES) 
at York University in Toronto.  We are 
learning about environmental education, and 
are particularly interested in pedagogies that 

differ from conventional 
and mainstream 
education.  Popular 
Education is one 
approach to education 
that particularly excites 
us.  Popular Educators 
believe that educators, 
teachers and/or 

facilitators should make their motivations and 
biases as transparent as possible to students 
and participants in a learning environment.  
As popular educators and researchers we 
believe in putting ourselves in the picture and 
exposing our motivations and biases to you – 
our reader.   

 

Putting ourselves in the picture 

To put ourselves in the picture, we first 
need to take a look at any possible 
sources of bias in our personal histories. 

We are both female, white, in our 
twenties, with a Judeo-Christian 
upbringing, from middle to upper class 
families.  We also hold post secondary 
degrees (Keren in Geography and Education, 
Rebecca in Psychology) and are nearly finished 
our master’s degrees.  Keren is from a fairly 
suburban area, and Rebecca grew up in both 
urban and rural settings.  We had exposure to 
nature and wild spaces growing up from Girl 
Guide camping to exploring the areas around 
Rebecca’s  family’s farm.  While we attended 
schools that were primarily traditional in 
teaching styles, Rebecca attended an 
alternative school from Kindergarten through 
grade 3, was home-schooled for 7th grade, and 

attended a private all-girl’s school during high 
school.  

In addition to our shared interest in education, 
we are passionate about environmental issues.  
We share a belief that environmentalism is not 
just about the natural world, but can also be 
about other environments, such as built 
environments and even social environments.  
Therefore, we see that environmentalism can 
be about space, place, connections between 
humans and places, or it can be about how we 
are affected by our social environment – such 
as impacts of racism, sexism, social status and 
structures, and social relationships.  
Environmentalism can be about how things 
like economic systems, organizational 
structures, or governments affect people and 
natural environments. Environmentalism can 
also be about climate change, species 
extinction, and/or pollution. 

As we continue to work on our project we come 
back repeatedly to these issues.  Using this 

self reflexive praxis has 
helped us be more 
transparent and 
conscientious in our work. 

 

How we ended up 
working together… 

It was September 2006 and 
Rebecca had just finished a 
rather frustrating meeting 

with her advisor.  She was struggling to come 
up with a topic for her major project.  Then, as 
she was riding the bus on the way home, it hit 
her.  Why not design workshops around some 
of the big and pressing questions that had 
been on her mind so much of late?  These were 
questions having to do with being an 
environmentalist.  What does it mean to be an 
“environmentalist”?  What is the “end goal” of 
environmental action?  How can we tell if we 
have succeeded?  Are our actions really 
helping? How do I know if I am being a “good 

Look	  for	  the	  
definition	  of	  

italicized	  words	  in	  

the	  glossary.	  
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environmentalist”?  Once she had the idea, she 
jumped right in and started doing research 
and writing her proposal for the project.   

Let’s fast forward to the beginning of 2007.  
Rebecca’s proposal was approved, she was 
ready to go, but still she had no idea what the 
workshops were going to look like.  Again, she 
was having trouble getting started.  Then one 
day Keren asked Rebecca if she would read 
her major paper proposal.   

It seemed that she was also having trouble 
getting started, finding an appropriate 
supervisor, and getting her ideas organized for 
her proposal.  Rebecca read her proposal and 
sent it back with her suggestions.  Then it 
came to Rebecca, Keren’s interest in hope in 
environmentalism could fit perfectly into her 
major project workshops.  Maybe Keren would 
want to work with Rebecca.  “But”, Rebecca 
thought “should I ask her?” Rebecca sat on 
this idea for several days, worried about how 
Keren would react to her suggestion of 
working together.  Finally, Rebecca found the 

courage, emailed her, and in a couple days we 
were having our first meeting.    

Together we managed to get past all the 
hurdles and things that had been holding us 
back from starting our projects.  Before we 
knew it, the initial workshop design was 
complete and we were running our first 
workshop.  We had designed three workshops.  
After running them each once, we went back 
and redesigned them and ran them each a 
second time.  After completing six, five-hour 
workshops we began to write our report.  But 
we wanted to write more than a report.  We 
wanted to write something so that this 
process, which we felt was so valuable, could 
be continued.  We wanted other people to be 
able to run workshops based on our 
experiences and similar topics, or to design 
and run their own similar workshops.  So we 
decided to write this manual. 

 

 

 

How to use this manual 

 
This manual is meant to be a guide for new 
facilitators, or for facilitators who want to 
learn about combining popular education with 
environmental education and despair work.  In 
this manual you will find many tips and 
techniques to help get you started.  You will 
also find sample schedules or “looms”, and 
activity sheets outlining a variety of activities. 
We have also included a glossary of terms and 
a resource list for you to use while designing 
your workshops.  Terms that are italicized in 
the text are listed in the glossary. 

First you will need to decide how long your 
workshop will be and what it will be about.  If 
you want to do a workshop on one of the three 
topics described below you can use the activity 
index to find appropriate activities.  Do you 

want to follow one of the sample schedules 
exactly, or would you prefer to add your own 
touch?  This manual allows for both.  Once you 
decide on your topic area you can use the 
sample schedules to help you design your 
workshop.  Then choose the activities that you 
would like to use.  You can choose activities 
from the activity sheets we have provided or 
refer to the extensive resource list for more 
ideas.  Of course, you can use activities that 
you have learned elsewhere, or that you design 
yourself.  
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Workshop topics 
 

We designed three workshops around the 
environmental questions that we were 
interested in.  Some of our thoughts on the 
three workshop topics are described below. 

 

What is Environmentalism? 

The term “environmentalism” is often 
associated with the natural world. Mitchel 
Thomashow expands this common conception 
and argues that “[e]vironmentalism refers to 
the unfolding, evolving, active development of 
an ecological worldview, a perspective that is 
at once dynamic, diverse, and radical” (1996; 
p. 5). The Faculty of Environmental Studies 
(FES) at York University website states “if 
‘environment’ is defined as everything that 
surrounds us, then environmental studies is 
not only about natural environments, but also 
about built environments, social 
environments, organizational environments, 
and all of the sets of relationships between 
them.” In exploring some of these definitions 
during our workshops, we were able to begin 
to answer some of our pressing questions. 

If we apply the FES definition, then 
‘environmentalism’ must be a concern for, or 
interest in environments. Neil Evernden 
further argues that “[e]nvironmentalism, like 
Romanticism before it, is essentially a protest 
on behalf of value” (1999; p. 33). Combining 
these definitions, environmentalism is a 
“protest on behalf of” the value of 
environments. This definition comes closer to 
our understanding of environmentalism but it 
still leaves us with many questions; What does 
it mean to protest on the behalf of the value of 
environments? What makes an 
environmentalist different from other people?  

Understanding different types of 
environmentalism and the history of the 
movement can also be an important step 
towards answering the question “what is 

environmentalism?” However, we cannot rely 
merely on environmental theories and thought 
without running the risk that 
environmentalism may be used for ends other 
than those we might intend. As 
environmentalists we must confront what we 
are “thinking and saying with what [we are] 
doing” (Foucault, 1984; p. 374), and we must 
re-examine our environmental actions in light 
of our environmental beliefs and 
understandings. 

One of the objectives for this workshop theme 
and topic area was to explore how the theories 
and history of the environmental movement 
influence our understanding and practice of 
environmentalism. As such, we provided an 
opportunity for participants to learn more 
about the environmental movement, 
environmental action, shifting world views, 
and similar concepts to environmentalism. 

 

Environmental Identity 

What does it mean to be an 
“environmentalist”? How do I know if I am 
being a “good” environmentalist? Are our 
actions really helping? These are some of the 
questions we attempted to address in the 
workshop entitled “environmental identity”.  

The Penguin Dictionary of Psychology defines 
identity as “…a person’s essential, continuous 
self, the internal, subjective concept of oneself 
as an individual…” (Reber, 1985; p. 341). 
However, identity is often very complex and 
difficult to understand. This may be especially 
true for environmentalists who are trying to 
incorporate their own understandings of 
environmentalism and environmental issues 
into their identity while living in a consumer 
society. Mitchel Thomashow explains that 
“there is evidence suggesting that people take 
action, or formulate their personality based on 
their ecological worldview” (2002, p. 4). 
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Thomashow calls this self reflective process 
“ecological identity work.” He contends that 
ecological identity work explores “how people 
learn about ecology, how people perceive 
themselves in relationship to ecosystems, how 
an understanding of ecology changes the way 
people learn about themselves, and how and 
ecological worldview promotes personal 
change” (Thomashow, 2002; p. 5). 

Thomashow’s concept of ecological identity can 
be quite useful to help environmentalists 
explore their own identity in relation to the 
natural world. However, it does not take into 
account other types of environments or 
understandings of identity beyond individual 
identities. We therefore used the term 
“environmental identity” to describe identity 
in a wider sense than is used in Thomashow’s 
work and to refer to connections between 
identity and all types of environments. We 
wanted to use this workshop to explore various 

ideas about identity. These ideas included: 
that identity changes and fluctuates, that our 
identities are not only individual but can also 
be communal, that our sense of loss connected 
to environmental losses is often mistaken for 
individual psychopathology, that we need not 
only use an objective worldview to understand 
identity, and that identity need not be formed 
on the basis of distrust for others but can 
instead be based on our shared connection to 
the world around us. 

Hope in Environmentalism 

The Oxford English Dictionary says that hope 
is the “expectation of something desired; desire 
combined with expectation….” (in Somerville, 
2006; p. 234). Margaret Somerville stretches 
and plays with the definition of hope and says, 
“sometimes courage is necessary if we are to 
find hope” (2006; p. 234). Hope requires a 
sense of connection to the future, and if it is 
linked to the future, then hope is linked to 
potentiality and possibility (2006; pp. 234-
235). Somerville also says “…we must make a 
maximum effort to expel despair, thus keeping 
our human spirit ‘optimally inflated’ and 
opening up space within ourselves so that 
hope can flow in” (2006; p. 240).  

However, Joanna Macy says “despair cannot 
be banished by injections of optimism or 
sermons of “positive thinking.” Like grief, 
despair must be acknowledged and worked 

through. This 
means it must be 
named and 
validated as a 
healthy, normal 
human response 
to the situation 
we find ourselves 
in” (1991; p. 16). 
Our workshops 
were strongly 
influenced by this 
idea of working 
through despair 
rather than 
avoiding or 

repressing it. Macy’s work encourages positive 
environmental connection and identity by 
recognizing and facing despair in order to 
move towards hope. Thus, Macy’s alternative 
view of the world demonstrates how emotions 
like hope and despair connect us with the 
world. 

Another important idea in our hope workshops 
was from Popular Educator, Paulo Freire.  

 Freire says that “…hope is necessary, but it is 
not enough…We need critical hope the way a 
fish needs unpolluted water” (Freire, 2006; p. 

I	  connected	  with	  the	  stories	  that	  were	  told	  on	  hope,	  the	  active	  art	  project	  that	  
was	  really	  successful	  at	  involving	  everyone’s	  ideas	  and	  at	  getting	  everyone	  to	  
participate.	  I	  connected	  with	  people,	  which	  I	  didn’t	  expect	  to	  do	  so	  much	  in	  a	  5	  
hour	  workshop	  –	  people	  that	  I	  had	  never	  met	  before,	  connected	  with	  them	  in	  a	  
really	  great	  and	  honest	  way	  and	  even	  if	  I	  never	  see	  them	  again	  (although	  I	  hope	  
I	  do)	  I	  find	  comfort	  in	  the	  fact	  that	  I	  know	  there	  is	  someone	  else	  who	  feels	  and	  

hurts	  and	  pains	  for	  some	  of	  things	  that	  I	  do.	  	  	  
–	  Hope	  workshop	  participant,	  Heather.	  
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2). In this way, combining popular education 
with despair work may be one technique in 
which to overcome dilemmas faced by 
environmentalists. While popular education 
illustrates hegemonic forces that prevent 
change while encourages action, despair work 

does this while recognizing the importance of 
interconnectedness in our world, and thus, we 
can use both methods, applying them to a wide 
range of environmental issues for a wide range 
of people. 

 

 

An Interview with Keren and Rebecca 
 

We wanted to have a section of the manual that was written in a more personal way so that you, 
the reader, could have insight into our thinking and co-facilitation process.  We decided to 
include a conversation between us, answering questions from a fictional interviewer.  What 
follows is the text of our responses to the questions. 

 

1. What made you guys decide to work 
together? 

Keren: For me, after reading Rebecca’s 
proposal and seeing the similarities between 
our ideas it seemed like it would be a good 
idea.  But, it wasn’t until we sat down and had 
a conversation that we really got the ball 
rolling.  Both of us had similar questions about 
environmental identity, and what is 
environmentalism.  And Rebecca was keen on 
adding hope to her project too. 

Rebecca: For myself working with a partner 
is more interesting, stimulating, and I get 
more work done than I would by myself, …like 
Keren said we were both interested in similar 
ideas and questions and we share an interest 
in popular education, and alternative and 
radical, education methods.  

 

2. So you mentioned popular education, 
can you expand upon that a bit more? 

Rebecca: Popular education is an educational 
practice that started in South. America, um, 
and it’s influenced by Brazilian literacy 
educator Paulo Freire.   It’s education based 
on several principals including the idea that 
students come with their own knowledge and 
ideas, and that teachers/educators should start 

with those ideas. Popular educators also tend 
to have a democratic facilitation or education 
style. 

Keren: Yeah, popular education has 
democratic style where things are open to 
change, so participants can learn what they 
want or need to learn from the workshops.  
This type of education allows us to play and be 
creative in an academic setting where we are 
usually forced to sit and listen for hours and 
hours instead of being active and excited to 
learn. 

Rebecca: I really want to emphasize the idea 
of play that Keren mentioned……not just in 
the sense that participants play games, but 
also in a playful facilitation style, and 
willingness to play throughout the whole 
process from design right through to analysis.  

 

3. How did you two come to serious and 
important decisions in your design 
process?  

Keren: Well, co-facilitation is a long, slow 
process.  Normally if I were to do this on my 
own I would do it fast, but working together it 
was important that we go slow and make sure 
that we were ok with what we were designing.  
Making sure that we were on the same page 
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through day long meetings, in front of 
computers, emailing.  It was a long, slow 
process – which a design process should be.  
But when you work with someone else it truly 
slows down.  It’s like going through an editing 
process in the moment. 

Rebecca: I think we may have been slower 
than some because we were so concerned 
about making sure that we were comfortable 
with every decision. For Keren and I this 
meant a lot of checking in with each other, 
making sure the other was feeling good not 
just about the decision at hand but about how 
the overall process was going too. The other 
important part was that we were both 
passionate about specific aspects and things 
that we wanted in the workshops and some 
things we weren’t willing to compromise on. 
But rather than letting those be stumbling 
blocks, we talked them through until we were 
both happy with the decisions.  

4. What are some pros and cons about 
working together vs. working 
independently? 

Rebecca: For me I’ve always preferred 
working with a partner or other people. I find 
it challenges me more and makes sure that I 
am doing the work. Alone I might be tempted 
to slack off or leave things to the last minute. 
Especially in this kind of work which is such a 
social thing I find it really important to have 
someone to bounce my ideas off, someone to 
compare notes with, to bitch with if necessary. 
I also think that working with someone else 
helps with the reflexivity process, helps us 
think about our own bias. If we forget 
something or overlook something we have 
someone there to catch it.  

Keren: Yeah that’s exactly it, you have 
someone looking out for you.  You have 
someone to keep you motivated, but also to 
have a reality check with you.  I think working 
independently is something that we have 
always been taught, always encouraged to do.  
It’s challenging – yes, but it’s not as 
challenging as working with someone else.  
Because you have to be sensitive to their 
needs, mood, umm, and personality.  Rebecca 

and I are really lucky that we get along so well 
and that we did get along before we started 
working together.  I just feel that working 
with somebody is so much more rewarding.  I 
didn’t procrastinate a lot on this project, 
because I felt responsible to the project, but 
more importantly to Rebecca. 

 

5. So it sounds like co facilitation was 
very positive for you.  Were there any 
challenges that came up in any aspects of 
design and facilitation for you? 

Keren: I’d say some challenges would be 
communicating and making sure we were on 
the same page.  If we hadn’t checked in with 
one another explicitly, sometimes it was hard 
to know if we were on the same page. So we 
might have mis-communicated or 
misunderstood what the other person was 
saying.  So I’m glad that we built this into our 
friendship and relationship.  Ummm 
…Sometimes it was challenging to know if we 
would have the right number of participants, 
things as basic as that; that was hard because 
we wanted to do such a good job.   

Rebecca: I’d say probably the biggest 
challenge we faced in terms of the actual 
facilitation had to do with getting a proper 
room and materials and getting things 
together in time. We had big problem with 
room scheduling which could have been a 
disaster.  Fortunately we managed to solve 
that at the last minute before workshop one.  
Otherwise, our challenges have definitely 
been, like Keren 
mentioned, things to 
do with 
communication.  
Particularly, I 
remember having 
problems with 
coding the data 
together. Coding is 
such a tedious, 
exacting process and 
it becomes even 
harder with another 
person. Probably the 

We	  coded	  
participant’s	  

feedback	  on	  their	  
structured	  criticism	  
forms.	  	  This	  gave	  us	  
data	  to	  analyse	  for	  
our	  major	  project	  

report.	  
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only other challenge I can think of is time. 
Time both in the workshops to finish all the 
activities, and also time overall – for the 
project to get everything that we wanted to get 
done, done. We had to cut things that we 
would have liked to have done and at times we 
were really rushed to get everything done.  

6. Why would you recommend this type of 
work to other people?   

Rebecca: Because it’s fun! Because you learn 
a lot. Because you get to meet some really 
great people, and have those deep and intense 
conversations about issues that are important 
to you. Also, because it really feels like we’re 
making a difference. Participants really seem 

to enjoy and learn a lot from the experience.  
And finally because we’re spreading a message 
both about the issues we discuss and about the 
power that people have to change the world.  

Keren: I agree.  This work is much more, 
umm, inspiring, and full of energy that it helps 
me keep motivated to keep doing this type of 
work.  I think that this type of work is really 
accessible to anyone, no matter where you 
come from, no matter what.  Anyone can 
participate in this type of experience or 
facilitate it.  Obviously, practice helps and 
we’re still learning, but it can transform the 
way that we think about the world.   

 

 

 

Sample schedules 

Below you will find a series of sample 
schedules or looms for workshops. They are 
arranged by length of workshop, so if you 
know you have three hours to run a workshop, 
there is an outline for you to use. Each 
workshop has several types of activities. You 
can use the ones found in the Activity Section 
below or you can use your own.  

We use the “Introductions” to introduce 
ourselves, the workshop, and the participants 
to one another. The “Into Activity” is used to 
introduce the topics and themes of the 
workshop, and to start discussion. We have 
built in a “check in” throughout the workshops 
in order to allow participants an opportunity 
to voice their mood, feelings and experience of 

Facilitation	  is	  not	  easy.	  	  Facilitation	  requires	  practice	  and	  preparation.	  	  As	  a	  facilitator	  you	  
need	  to	  be	  open,	  flexible,	  and	  ready	  for	  anything.	  	  One	  of	  the	  most	  important	  aspects	  of	  

facilitating	  a	  workshop	  is	  what	  happens	  before	  you	  even	  get	  to	  the	  workshop.	  	  Having	  a	  well	  
prepared	  and	  well	  designed	  workshop	  is	  just	  as	  important	  as	  your	  facilitation	  during	  the	  
workshop.	  	  However,	  you	  can	  never	  be	  totally	  prepared	  for	  everything	  that	  might	  happen	  
during	  the	  workshop.	  	  Thus,	  you	  need	  to	  be	  able	  to	  make	  changes	  to	  your	  plans	  on	  the	  spot.	  	  
Sometimes	  abandoning	  your	  plan	  and	  going	  with	  the	  flow	  can	  lead	  to	  a	  better	  workshop	  

experience	  than	  you	  had	  planned	  or	  even	  imagined.	  	  
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the workshop. The “check in” reflects our 
popular education workshop approach, which 
allows participants to make changes to the 
schedule/loom and to participate in a 
democratic learning process.  

The “Theory Activity” and the “Experiential 
Activity” are used to introduce new 
information, experiences, and ways of seeing 
and understanding workshop topics. We use 
an “Energizer” to get participants moving, 
active and comfortable with one another. 
These are really helpful to use after 
participants have been sitting for a while, or 
before beginning a deep or difficult process. 
Energizers can be topical and used as a fun 
and creative way to understand workshop 
topics, and allow participants to learn in a 
variety of styles. Prior to the “Creative 
Activity” we allowed time for a “Warm-up” so 
that participants who feel hesitant about being 
artsy or creative will have a chance to see that 
anyone can make “art.”  We have also provided 
a “time buffer” within the workshops to allow 
you to be flexible during the running and 
facilitation of the workshop.   

During the “Close” section of the workshop we 
try to provide time for participants to give 
feedback about the workshop, “plan for 
action,” and for us to say thank you for their 
participation. It is nice to have a sense of 
closure at the end of a workshop, especially 
workshops that bring up strong emotions. We 
try to give participants a chance to say one 
last comment and goodbye to one another.  

These sample schedules/looms are only 
suggestions. You can choose to use them like a 
recipe, following them exactly, or more 
creatively, adding your own spices! For 
example, some activities can be broken down 
into 2 shorter ones, or lengthened if need be. 
These sample schedules have been designed 
for a group of 8-15 participants. A few more 
than 15 people can be accommodated using 
these schedules, but you may find that there is 
less time for in-depth discussion. You will need 
to adjust the timing of the workshop and 
activities for different group sizes.  In these 
sample workshop schedules the shorter time 
frames do not add up to the given time.  This 
extra time (20-35min) can be added to an 
activity, used for another activity, or added to 
the buffer – just in case.  We try to leave at 
least 10 minutes as a buffer near the end of 
our workshops. 

When we design workshops we include a lot of 
information in our schedules/looms. We have 
included a blank loom (see Appendix A) for 
you to use as you start to design your own 
workshops. We have also included a sample 
loom (see Appendix A) that illustrates the in-
depth details and information that we like to 
have on our looms. You may find that you need 
more or less detail as you practice facilitating 
workshops. We suggest including as much 
information as possible on your 
looms/schedules, particularly if this is the first 
time that you are facilitating a workshop. In 
this way you will “cover your butt” and be less 
likely to forget things. 

In	  the	  daily	  run	  of	  life	  the	  global	  dangers	  facing	  us	  can	  appear	  too	  pervasive,	  too	  remote,	  too	  
appalling	  to	  discuss	  in	  a	  personal	  fashion	  without	  soon	  shifting	  the	  topic.	  	  A	  workshop	  is	  an	  
island	  in	  time	  where,	  removed	  from	  other	  distractions	  and	  demands,	  we	  can	  focus	  together	  
long	  enough	  to	  reach	  and	  explore	  our	  deep	  responses	  to	  these	  dangers.	  	  The	  group	  serves	  as	  

a	  lens	  which	  helps	  us	  to	  sustain	  the	  gaze.	  
-‐Joanna	  Macy	  and	  Molly	  Young	  Brown	  (1998,	  p.	  63)	  	  	  
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Sample Outline for a 3 Hour workshop 

 

Time Method Suggestions and Alternatives 

1.5-2hr Set up  

10-15min Introductions  

5-30min Icebreaker Can lead into intro activity  

35-60min Intro Activity  e.g. theory activity, experiential activity 

5-10min Check in  

15-20min Energizer 
Or theory/experiential activity 
continued 

60min Theory Activity Or experiential activity 

30-40min Close  

 

 

 

Sample Outline for a 5 Hour workshop 

 

Time Method Suggestions and Alternatives 

1.5-2hr Set up  

10-15min Introductions  

5-30min Icebreaker Can lead into intro activity 

35-60min Intro Activity  
e.g. theory intro, topic intro, 
discussion, experiential 

15-20min Break  

5-10min Check in  

15-20min Energizer Or experiential activity 

1-1.5hr Theory Activity Or experiential activity 

20mins Warm up/Brainstorm For creative activity 

1hr 10min 
-2hr 

Creative Activity  

30-40min Close  
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Sample Outline for a 1 day (8 hour) workshop 

 

Time Method Suggestions and Alternatives 

2hr Setup  

20-30min Introductions  

5-30min Icebreaker e.g. The Milling 

60-90min Intro Activity  
e.g. theory intro, topic intro, 
discussion, experiential 

20-30min Energizer Can move to after break 

15-20min Break  

5-10min Check in  

20-30min Experiential 
Activity  

Can switch with theory activity or 
energizer 

60-90min Theory Activity Can switch with experiential activity 

30-60min Lunch  

5-10min Check in  

20-30min Energizer Try to use a topical active activity 

20-30min Warm-up / 
brainstorm 

For creative activity 

2-3hr Creative Activity  

15-20min Break 
The break can also be in the middle 
of the creative activity 

40-60min Close  

 

 

 

Sample Outline for a 2 day (16 hour) workshop 

 

Day 1 

Time Method Suggestions and Alternatives 

2 hr Setup  

20-30min Introductions  

20-60min Icebreaker e.g. The Milling 

60-90min Intro Activity  
e.g. theory intro, topic intro, 
discussion, experiential 
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15-20min Break  

5-10min Check in  

20-30min Energizer  

60-90min Experiential 
Activity  

Can switch with theory activity  

60min Lunch  

5-10min Check in  

20-30min Energizer Try to use a topical active activity 

2-3hr Theory Activity Can switch with experiential 

20-60min 
Team Building 
Activity 

Can be active game, group 
challenge, or experiential get to 
know you activity 

20-30min Close  

 

Day 2 

Time Method Suggestions and Alternatives 

2 hr Setup  

20-40min Intro/review 

To review previous day’s 
workshop.  Can be presentation 
by facilitator, a discussion, or 
report back by participants 

20-60min Team Building 
Activity 

Can be active game, group 
challenge, or experiential get to 
know you activity 

60-90 Theory/Experiential 
Activity 

Depending on topic of workshop. 

15-20min Break  

5-10min Check in  

30-40 Topical Activity 

An activity that sums up topics 
discussed and possibly includes 
personal experience.  Can be 
active or creative. 

60min Lunch  

5-10min Check in  

20-30min Warm-up / brainstorm For creative activity 

2.5-4hr Creative Activity  

60min Close  
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Example: 5 hour workshop - What is environmentalism? 

 

Time Method 
Example 
Activities 

Notes 

60min Set up Setup  

13min Introductions Introductions  

45min 
Icebreaker/Intro 
Activity 

Tree of 
environmentalism 

Here we have 
combined the 
icebreaker and intro 
activity. 

20min Energizer Systems Game  

15min Break Break  

5min Check in Check in  

70min Theory Activity Jig-saw Walk About  

20min 
Warm 
up/Brainstorm 

Warm 
up/Brainstorm  

1hr 10 
min 

Creative Activity Creative Activity  

10min  Time Buffer 

We put the time 
buffer here because 
the creative activity 
is the most likely to 
run over time and 
to allow for the 
addition of a quick 
break if necessary. 

32min Close Close/Feedback  
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Environmental Tree 17 √    √ √  √  √   √      

The Body 
Environmental 19  √   √ √  √  √   √      

Group Introductions 21    √ √ √    √ √        

BINGO 23    √ √ √     √ √ √     √ 

Story Telling 24    √   √ √     √     √ 

Jigsaw walk-about 26    √   √ √  √   √     √ 

Theories for theorists 28    √   √ √  √   √     √ 

Theory handout 30    √   √ √  √   √      

Pushing against each 
other 

32   √ √ √      √ √      √ 

Environmental identity 
spectrum 

34  √   √ √  √  √  √ √     √ 

The systems game 36 √   √   √ √  √ √ √ √     √ 

Group sit 38   √ √ √      √ √      √ 

Columbian Hypnosis 39   √ √ √      √ √      √ 

The Modeling 
sequence 

41   √ √ √      √ √      √ 

Drawing with your 
opposite hand 

46    √       √   √    √ 

Directed drawing 47    √       √   √    √ 

Widening Circles 50  √  √ √ √  √ √ √   √   √   

Activity Index 
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The Milling 52   √ √ √   √ √  √ √       

Open Sentences 54   √ √ √ √  √ √       √   

I Don’t Care 56   √ √    √ √    √      

Tabloid headlines 59    √  √ √   √   √    √ √ 

Creative report back 60    √  √ √   √   √    √ √ 

Creative activity 62    √    √  √ √  √   √ √ √ 

1-10 quick check in 67    √       √  √  √    

Body part check in 68    √         √  √   √ 

Structured Criticisms 69    √           √    

Guide for 
brainstorming 

72    √  √  √  √   √ √     

Plan for action 73    √       √  √   √ √  
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Introduction and Ice-breaker Activities 
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Activity Title:  Environmental Tree

    

 

Appropriate for:  What is Environmentalism? 

Type/goal of activity: Introduction to topic, theory and authors 
 of "environmentalism."  Can also be used as an ice 
breaker.  To define environmentalism, to help 
participants pinpoint their own ideas/identity; to 
create a group definition of environmentalism, to 
start building connections between participants. 

Age Level: Youth and Adult 

Adjustable to other age 
groups? 

  Yes   No 

Physical Activity Level:  High   Moderate  Low 

Materials needed:  Legal paper, markers, flip chart paper 

Time Needed: Approximately 45 minutes. 
Source:  Adapted from Thomashow, M. (2002). Ecological 

identity: Becoming a reflective environmentalist. 
Cambridge, MA: The MIT Press, page 26. 

 
Activity Instructions:   
 
Participants sketch their own (individual) map or “tree” while artistically articulating 
their own definition, experiences and values of environmentalism. The roots, bark/trunk, 
branches, leaves, etc. can represent various aspects of participants’ environmentalism. 
Participants can then share and discuss their “environmental tree” with a partner.  
Return to the large group and using a large piece of paper (chart paper or mural paper) 
create/sketch a large tree. Ask participants to create a community/group “tree of 
environmentalism” to build connections between participants and find a common 
ground.  
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Activity Title:  The Body Environmental 
Appropriate for:  Environmental Identity 

Type/goal of activity: 
Introduction to topic.  Can also be used as an ice 
breaker. 

Age Level: Youth and Adult 

Adjustable to other age 
groups? 

  Yes   No 

Physical Activity Level:  High    Moderate  Low 

Materials needed:  Mural paper, markers 

Time Needed: Approximately 35 minutes. 
Source:  Developed by Keren Bromberg and Rebecca Niblett 

 
Activity Instructions: 
 
In small or medium sized groups (2, 3, or 4 people), have participants trace one 
participant’s body on a piece of mural paper or draw an outline of a body (like a 
gingerbread person). On the drawing, have participants split the image of the outline of 
the body in half (vertical or horizontal). One side or section is entitled “stereotypical 
environmentalist” and the other side or section is entitled “reality of 
environmentalist.”Have participants jot down key points, ideas, and themes under each 
section as they discuss what it means to them to identify as environmentalist. Finish 
this activity with a group plenary discussion. Some important questions to ask may 
include:  
1. What similarities and/or differences do you recognize between different groups’ 
“body”? 
2. Where and how are such stereotypes reinforced? 
3. What are some ways in which one can challenge such stereotypes? 
4. How does “reality of environmentalist” factor into one’s personal identity?  
5. How do you see yourself as an “environmentalist”? Do you see yourself as an 
“environmentalist”?  
6. How do you relate to these two categories? Do you relate to these categories? Do you 
see yourself in one/both categories?  
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Activity Title:  Group Introductions 
Appropriate for:  Any workshop  

Type/goal of activity: Ice breaker 

     

 

Age Level: Youth and Adult  

Adjustable to other age 
groups? 

  Yes   No 

Physical Activity Level:  High   Moderate  Low 

Materials needed:  None 

Time Needed: Approximately 10 minutes. 
Source:  Macy, J. & Young Brown, M. (1998). Coming Back to 

Life: Practices to Reconnect our lives, our world.  
Gabriola Island, British Columbia: New Society 
Publishers. pp. 85-87 

 
Activity Instructions:  
 
Macy and Young Brown's instructions for the activity are as follows: 

1. Start on a positive note, by asking participants to share in one of these ways: 

      As you tell us your name and where you're from, tell us also something particular that you 
love about being alive. (Or)…share something you did or saw today that made you glad to be 
alive. (Or)…tell us about a place you love. (Or)…tell us what makes your heart sing.  

2. We can move then to our personal responses to the plight of the world. WE need to get to this 
soon, because many people come to the workshop just for the opportunity to express out loud and 
a last their feelings of apprehension without fear of being seen as morbid, sick, or unpatriotic. To 
keep that initial sharing vivid, immediate, and concrete, we can say: 

     Let's go around the circle again and each briefly share an experience of the last week or so 
that caused you pain for the world. It can be an incident, a news item, a dream… If tears should 
come, please share them, too…  

     Remember to model the sharing first, including stating your name even though participants 
know it. Before you begin, allow some moments of silence. This lets participants tune into their 
own experience and chose what they want to share, so they can listen more attentively to others.  

     At the conclusion of these introductions, you can point out to the participants that, in each 
case, the deep concerns that they have just shared have something in common: they extend 
beyond the separate ego, beyond personal needs and wants. Whether experience with fear, 
anger, or grief, they are rooted in caring, and they are to be honored as evidence of our 
interconnectedness. You might introduce the practice of "breathing through" (Chapter 12) for 
participants to use in the workshops as well as in their lives, to hand pain in a way that grounds 
them in the realization of their interexistence.  

     This kind of initial sharing is useful in other settings as well, in any meeting or classroom 
setting on issues of collective concern. It engages people on a deep level, cuts through 
unnecessary verbiage and competition, and build solidarity.  
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(Macy, & Young Brown, 1998; pp. 86-87). 
 
Adaptations: 
The questions we use, instead of the ones suggested by Macy above are below.  Other questions 
that suit the theme of the workshop can be used as appropriate. 
 
-Something you love about being alive 
-Something you’ve experienced lately that makes you go “wow” 
-Tell us about a place you love
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Activity Title:  BINGO 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Ice breaker 

     

 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  BINGO Sheets 

Time Needed: Approximately 10 minutes. 
Source:  Anne Bell and chris cavanagh (personal communication) 

 
Activity Instructions: 
 
Fill in/complete the BINGO sheet prior to the workshop with various interesting potential 
"facts" about people. For example:  
     -Has a pet 
     -Loves to go camping 
     -Has participated in a protest 
     -and so on… 
Have participants mix and mingle with one another, learning about each other. Explain to 
participants that they must collect other participants' signatures in one line, two lines, a 
diagonal line, etc. to "win."  
 
See Appendix B for associated material.
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Activity Title:  Story Telling 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Introduction  to a topic, to the workshop, or to a new idea or way 
of looking at something. 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  The story. 

Time Needed: Approximately 5 minutes. 

Source:  Various.  

 
Activity Instructions: 
 
Storytelling is one of our oldest methods of teaching and it can help us to teach and learn many 
things.  Telling a story is an excellent way to introduce an idea, to create a mood, or to allow 
people to look at an old idea in a new way.  It works well at the beginning of a workshop as an 
introductory activity.  Or it can be used at any point throughout the workshop to introduce new 
ideas and ways of looking at workshop topics.     
You can use a traditional story, a true story, or a story from your own life.  If possible find a 
couple versions of the story to read and make your own.  Try also to tell the story from memory 
and in your own words.  Storytelling is something almost anyone can do, but it does require 
practice - so if it is the first time you are telling a story to an audience make sure you practice 
first with friends and family. 
 
Some stories that we have used include: 
 
The Shamballa Prophecy from: 
Macy, J. and Young Brown, M. (1998) 
Coming Back to Life: Practices to 
reconnect our lives, our world. New 
Society Publishers; Canada. pp 60 - 62.  
 
The Legend of Prometheus and 
Pandora’s Box from:  
www.physics.hku.hk/~tboyce/ss/topics/pr
ometheus.html. Accessed July 3rd, 2007: 
http://thanasis.com/modern/pandora.htm  
 
Indra’s Net from: 
Cook, Francis Harold (1977) THE 
AVATAMSAKA SUTRA. Penn State 
Press p.2 
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Theory Activities 
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Activity Title:  Jigsaw Walk-About 

Appropriate for:  Any workshop  

Type/goal of 
activity: 

Introduction  to theory; to begin reflection and synthesis of theory 
and experience; and to discuss theory.   

Age Level: Adult 

Adjustable to 
other age 
groups? 

  Yes   No 

Physical 
Activity Level: 

 High   Moderate  Low 

Materials 
needed:  

-Passages: consisting of short articles, quotes, poems, stories or 
anything else you can think of. 
-Tear off sheet – a sheet of paper with tear off tabs at the bottom or 
on the side (like an advertisement for apartments with phone 
numbers at the bottom to tear off), if the passage is short enough it 
can be printed on this sheet, if not it should be attached somehow 
(stapled, in an envelope . . .)  
-Jigsaw sheet – Like a worksheet for an elementary school class, this 
sheet has a space for several tabs (from the tear off sheets) to be 
glued on and space for participants to take notes  
-Glue sticks, pens/pencils/markers 

Time Needed: Approximately 70 minutes. 
Source:  Developed by Keren Bromberg and Rebecca Niblett 

 
 
Activity Instructions: 
 
Aprroximately 70 mins. 
  
Preparation:  
Post passages around the room; if applicable, 
passages can be organized by topic in groups 
or stations around the room.  Each passage 
should be printed on or attached in some way 
to a tear off sheet.  
 
Instructions:  
1. Participants should walk about the room 
and read passages that interest them.  When 
participants find passage that they 
particularly like or are interested in 
discussing they take a pull off tab from the 
tear sheet and glue it their jigsaw sheet.  If 
necessary ask participants to remember the 
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experiential activities that they have done previously and to think about how the passages 
relate.  They can make short notes next to the tab about the points they want to discuss or what 
interests them about the particular passage.  They should ensure that the notes they take will 
help them remember the passage or the points in the passage they would like to discuss later.  
(20 min) 
 
2. Participants should choose their favorite station (or passage if they are posted separately) and 
gather at it.  If the participants are not distributed into small groups then ask for volunteers to 
move to other stations to ensure everyone can discuss passages in small groups.  In their small 

groups, participants discuss 
the topic that they have 
chosen.  If you plan to do a 
report back it is important to 
emphasize that participants 
should focus at least part of 
their discussion on themes 
they want to report back to 
the plenary.  Suggest that 
participants may choose a 
creative way to report back 
(e.g. acting, a drawing). (15 
min) 
 
3. Have participants report 
back on their discussion to 
the larger group. We usually 
use the "creative report 
back".  To limit the time this 
takes you can ask 
participants to choose one 
point to report back on. (20 
min).   
 

See Appendix B for 
associated material. 
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Activity Title:  Theories for Theorists 
Appropriate for:  Any workshop  

Type/goal of activity: 

Introduction  to theory; to begin reflection and 
synthesis of theory and experience; and to discuss 
theory.    

Age Level: Adult 

Adjustable to other age 
groups? 

  Yes   No 

Physical Activity Level:  High   Moderate  Low 

Materials needed:  Theories for Theorists cards, handout with information 
from all the cards on it (optional) 

Time Needed: Approximately 40 minutes. 

Source:  Developed by Rebecca Niblett and Keren Bromberg 

 
Activity Instructions:  
 
Prepare pairs of "cards" before the workshop. 
 
Participants are given cards with either: 
 
1. The name of a theorist and a brief description of their work/theories.  Our cards also have 
pictures of the theorists. 
 
2. A quote or description of specific work/theories of a theorist without the theorist’s name or 
other bibliographic information.  
 
Participants are instructed to find the person with the matching theory/theorist card to their 
own.  If you want to make this activity more difficult participants can be instructed that they are 
not able to show other’s their cards, and for even more difficulty that they can only ask and 
answer yes or no questions.  The number of questions or length of time that participant’s can 
spend with other participants can also be limited to increase difficulty.  
If participants think they have found their match they raise their hand and a facilitator 
confirms or denies their match.  Once participants have found their match they sit together and 
discuss the theory and theorist. 
 
Adaptations:  
Memory Game Alternative:  
-For small groups or teams 
This version may be used to accommodate smaller groups, groups which are unable to move 
about the room freely or small spaces, or to make the game easier. 
Participants can be divided into 2-4 teams.  All the cards are shuffled together and placed face 
down on the table or floor between participants.  Cards should be evenly spaced and make up a 
square or rectangle.   
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Participants take turns to turn over two cards and look at them.  If they find a match (confirmed 
by the facilitator) they pick up the cards and keep them.  If they do not find a match they turn 
the cards back over and the next person/team takes a turn.   To make the game more difficult a 
wrongly identified pair of cards can result in the loss of a turn.   
 
Variation: In a smaller group participants can be given random cards in order to find a partner.  
Once they have found their partner they can then choose one or two other theorists that they 
would like to talk about.  Have the extra cards displayed face up on two tables (or in two groups 
on a large table), one table being for theorist cards, the other for the quote cards.  Once they 
have two or three theorist/theory pairs they can sit down together and discuss.   
 
Report back:  We like to use the Tabloid Headlines report back with this activity. 
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Activity Title:  Theory Handout 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Introduction  to theory; to begin reflection and synthesis of 
theory and experience; and to discuss theory.    

Age Level: Youth and Adult  

Adjustable to 
other age groups? 

 Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Handouts with theory statements/ quotations/ information (1 
handout per person, can have 2 versions with different 
information).  

Time Needed: At least 60 minutes. 
Source:  Adapted from various sources by Keren Bromberg and Rebecca 

Niblett 

 
Activity Instructions:  
  
Divide participants into small groups. Explain that each group will read a handout about the 
workshop topic — each groups’ handout can be the same or different (i.e. with different theories/ 
authors/ concepts/ ideas). Encourage participants to discuss the theory and information on these 
sheets.  
Once they feel they have a good grasp of the concepts participants can begin to devise a means to 
report back on what they have learned or the patterns they have found to the main group.  We 
like to use the "creative report back".  Reporting back is important if the groups have different 
handouts.  However, if less time is available give both groups the same handout and skip the 
report back. 

 
 
Instant Experts Variation: Two or 
more handouts can be given to 
members of the same group, allowing 
the group to discuss all the theorists 
without the need for everyone in the 
group to have read everything. 
This activity combines well with a 
short presentation or audio/ video clips 
of theory information.  
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Energizers and Active Games 
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Activity Title:  Pushing Against Each Other 
Appropriate for:  Hope in Environmentailsm  

Type/goal of 
activity: 

Energizer and team building 

Age Level: Youth and Adult  

Adjustable to 
other age 
groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Open Space 

Time Needed: Approximately 5  minutes. 
Source:  Boal, A. (2002) Games for Actors and Non-Actors (Second ed.).  

Canada: Routledge. Pp 51-55 

 
Activity Instructions: 
  
This game is taken directly from Augusto Boal’s Games for 
Actors and Non-Actors (Second Edition). 
[This]…exercise is about using all one’s strength and still not 
winning! . . . The actors arrange themselves in pairs, facing each 
other, and place their hands on each other’s shoulders.  There is 
a line (imaginary or real) on the ground between them.  They 
start pushing with all their strength.  When one person feels 
that her ‘adversary’ is weaker and that he is going to lose, she 
eases off so as not to cross the line, so as not to win.  If the other 
person increases his pushing, the first does the same, so that 
together both are using all the strength they can muster. . . . 
 
Bottom to Bottom Variation: 

The same thing, the actors bottom to 
bottom, heads facing the floor. 

Back to Back Sitting Variation: 

Two actors back to back leaning against 
each other.  Gradually, never breaking 
back contact, they walk their way down to 
the floor, so that now they are sitting back 
to back.  Then, without using their hands, 
they walk their way back up again, to end 
as they started. 

Back-dancing Variation: 
Two actors set themselves back to back 
and dance, without music.  Each must try 
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to intuit what the other wants to do, and where he wants to go.  Back to back contact must never 
be broken. 
 
See-saw Variation: 
In pairs, facing each other, seated on the floor, legs apart and slightly stretched, knees bent, 
soles of the feet flat on the floor and close to the partner’s feet; the actors take one another by 
the arms (not just by the hands which is much more difficult) and brace each other feet to feet.  
First one partner rises, pulled by the other, and then as she goes down the other begins to rise, 
in such a way that at a given moment, both will be halfway up – just like two children playing 
on a real see-saw. (pp 58-60)  
 

Adaptations: 
This activity can be modified to suit the 
group and the time available.  Any of 
the various ‘variations’ can be used or 
skipped dependant on the needs of the 
group and the amount of time 
available.  They can also be used in any 
order.   
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Activity Title:  Environmental Identity Spectrum 
Appropriate for:  Environmental Identity  

Type/goal of 
activity: 

Energizer 

     

 

Age Level: Youth and Adult  

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Posters/signs to indicate agree vs. disagree ends of the line. See 
"Identity spectrum signs." 

Time Needed: Approximately 20 minutes. 
Source:  Adapted from various sources by Keren Bromberg and Rebecca 

Niblett 

 
Activity Instructions: 
  
Explain that participants are to organize themselves along a line (i.e. a rope or an imaginary 
line) according to how they feel about particular statements (if they agree, disagree or find that 
they are somewhere along the spectrum in relation to the statement/question/etc.). For example, 
participants will move along the line depending their belief in the statement “recycling helps 
reduce our ecological impact.”  
It may be a helpful reminder for participants if signs are on the wall or floor to indicate the 
different ends of the spectrum (see material section above).  
The following are some ideas for the environmental identity spectrum for the purpose and 
themes of  the Environmental 
Identity workshop. Be sure to 
adjust these “categories” to suit 
the group of participants at 
various workshops.  
 
 
More general: 
-Pesticides should be banned 
-If every country honoured the 
Kyoto accord climate change 
wouldn’t be an issue 
-The Kyoto accord is beneficial 
today 
-Canada should do more to 
protect the environment 
-If true environmental costs 
were recognized in the economy, 
the environment would be better 
protected  
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-Recycling helps reduce our ecological impact 
-People should be forced to do good for the environment 
-If we don't do something about the "environmental crisis" soon there will be nothing left to save 
-It may already be too late to save ourselves from our own destructive actions 
-If women had been in charge environmental destruction would never have happened 
-We should all go back to living how our ancestors did a few hundred years ago 
 
 
More personal: 
- I always recycle 
-My actions influence other peoples’ behaviour toward the environment 
-My actions are influenced by other peoples’ behaviour toward the environment 
-Where do you stand along the political spectrum? 
-Animals should have the same rights as humans (i.e. human/animal rights) 
-It’s easier to work on my own in my field of work (i.e. environmentalism) 
-Sometimes I feel like giving up on my environmental goals  
-I feel guilty if I buy something that I know is not made following sustainable practices 
-I feel like a lot of the terms like "sustainability", and "environmentally friendly" are used to 
trick us into thinking something is good for the environment when it is not. 
Note that it may be useful to move from general themed statements/questions toward more 
personal statements/questions.  
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Activity Title:  The Systems Game 
Appropriate for:  What is Environmentalism?  

Type/goal of activity: 

Energizer and to understand fluidity and “messiness” 
of any definition of environmentalism as related to 
natural systems. 

Age Level: Any 

Adjustable to other age 
groups? 

  Yes   No 

Physical Activity Level:  High   Moderate  Low 

Materials needed:  n/a 

Time Needed: Approximately 20 minutes. 
Source:  Macy, J. & Young Brown, M. (1998). Coming Back to 

Life: Practices to reconnect our lives, our world. British 
Columbia: New Society Publishers, page 119.  
 
Boal, A. (2002) Games for Actors and Non-Actors 
(Second ed.).  Canada: Routledge. Pp 51-55  

 
Activity Instructions: 
 
Standing in a large open space, the facilitator explains to participants that they should 
“mentally select two other people in the group, without indicating whom you have chosen.” The 
facilitator then explains that the goal is to “move so as to keep at all times an equal distance 
between you and each of these two 
people.” Be sure to make it clear that this 
does not mean just staying at the 
midpoint between the two other people.  
The process is purposeful, suspenseful, 
and often inspires laughter. Once the 
activity has been played for a while, 
invite people to reflect upon their 
experience and share it with the larger 
group.  
 
Boal's variation - Protector Nemesis:: 
This game is played by the same rules 
except that participants choose one 
person to be their "protector" and one to 
be their "nemesis".  Players must then try 
to keep their protector between 
themselves and their nemesis. 
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Activity Title:  Group Sit 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Energizer 

     

 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Open Space 

Time Needed: Approximately 5 minutes. 
Source:  Adapted from various sources by Keren Bromberg and Rebecca 

Niblett 

 
Activity Instructions:  
 
Participants stand close together in a circle.  They attempt to sit on the knees of the person 
behind them – creating a complete circle, without falling. 
With small groups you can do this in a straight line with the last person sitting on a chair. 
To make it more challenging, if the group achieves the circle quickly, have the participants 
attempt to walk forward while still maintaining the circle.
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Activity Title:  Columbian Hypnosis 
Appropriate for:  Hope in Environmentailsm  

Type/goal of 
activity: 

Energizer and team building. 

Age Level: Youth and Adult  

Adjustable to 
other age 
groups? 

  Yes   No 

Physical Activity 
Level: 

 High    Moderate  Low 

Materials needed:  n/a 

Time Needed: Approximately 5- 10 minutes. 
Source:  Boal, A. (2002) Games for Actors and Non-Actors (Second ed.).  

Canada: Routledge. Pp 51-55 

 
Activity Instructions: 
  
This game is taken directly from Augusto Boal’s Games for Actors and Non-Actors (Second 
Edition). 
"One actor holds her hand palm forward, 
fingers upright, anything between 20 and 
40 centimeters away from the face of 
another, who is then as hypnotised and 
must keep his face constantly the same 
distance from the hand of the hypnotiser, 
hairline level with her fingertips, chin more 
or less level with the base of her palm.  The 
hypnotiser starts a series of movements 
with her hand, up and down, right and left, 
backwards and forwards, her hand vertical 
in relation to the ground, then horizontal, 
then diagonal, etc. – the partner must 
contort his body in every way possible to 
maintain the same distance between face 
and hand, so that face and hand remain 
parallel.  If necessary, the hypnotic hand 
can be swapped; for instance, to force the 
hypnotised to go between the legs of the 
hypnotiser.  The hand must never do 
movements too rapid to be followed, nor 
must if ever come to a complete halt.  The 
hypnotiser must force her partner into all 
sorts of ridiculous, grotesque, uncomfortable 
positions.  Her partner will thus put in motion a series of muscle structures which are never, or 
only rarely, activated.  He will use certain ‘forgotten’ muscles in his body.  After a few minutes, 
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the two actors change, the follower and the leader.  After some more time, both can extend a 
hypnotizing right hand, becoming leaders and followers at one and the same time"  (p. 51). 
 
Variations: 
Boal also lists several variations: hypnosis with two hands – so that two participants follow the 
same leader, hypnosis with hands and feet,  four participants follow one leader, and hypnosis 
with any part of the body. 
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Activity Title:  The Modeling Sequence 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Energizer and team building.  

Age Level: Adult 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Open Space 

Time Needed: Approximately 5 minutes. 
Source:  Boal, A. (2002) Games for Actors and Non-Actors (Second ed.).  

Canada: Routledge. Pp 136-138 

 
Activity Instructions:  
  
This game is taken directly from Augusto Boal’s Games for Actors and Non-Actors (Second 
Edition). 
". . . The actor ‘sees’ what her colleague does, and translates the action of gesture she has seen 
by changing her own position.  She does not reproduce the gesture with her body, she extends it, 
she shows what results from the gesture.  This becomes clearer as the sequence unfolds. 
 
1.  The sculptor touches the model: 
The participants arrange themselves in two lines facing each other. One of the lines is made up 
of sculptors, and the other of statues.   At the beginning of the exercise, each sculptor starts 
using her hands to model the statue she has in mind.  To this end, she touched the statue’s body, 
taking care to achieve the effect she is striving for, down to the smallest detail.  The sculptors 
cannot use ‘mirror’ language, they 
cannot use their own bodies to show 
the image or expression they want to 
see reproduced … [let] this exercise 
last as long as is necessary – two or 
three minutes, or even longer, it all 
depends on the participants, on what 
sort of atmosphere has been created 
– for the sculptor and the statue to 
understand each other, so that the 
sculptor’s gestures, seen and felt, 
may be easily translated by the 
statue. 
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2.  The sculptor doesn’t touch the model: 
In the second stage the [facilitator] tells the sculptors to move away from their statues, but all 
the while continuing to do the same gestures as they were doing before, when they were 
touching them. . . . The sculptors must always make realistic gestures – the actual motions 
which would be necessary to cause the statue to do the desired movements, form the particular 
facial expressions, or make the required gestures. 
     During this exercise, the sculptors frequently fall into three basic traps: the first mistake is to 
allow oneself to be drawn almost irresistibly closer to the statues; the second is to fall into the 
temptation of making symbolic signs of the ‘Come this way a bit’ or ‘That’s not it’ variety; and 
the third temptation, the worst of all, is speaking.  This last must be resisted at all costs, for by 
introducing the violence of verbal language, one abruptly breaks the visual communication.  If 
by chance the statue doesn’t manage to grasp what the sculptor is after (and only as a last 
resort), the sculptor can touch her to make her understand what is wanted. . .  
     The statues are also frequently tempted into an error, which is to execute movements which 
haven’t been asked for.  For example, if the sculptor makes a gesture of grabbing the statue 
around the waist or pulling by the arm, it must fall over, and not take a step forward to regain 
its balance.  The step forward has been neither asked for nor caused by the sculptor’s actions.  
Clearly the statue should have no faculty of autonomous movement.  If the sculptor wants the 
statue to move forward without falling over, it is up to her to take care of its balance, to make it 
first move one foot forward, then the other, making sure that the centre of gravity never moves 
too far from the feet, so that it won’t fall over.  All movements made by the statue must be 
generated, directed by the sculptor. 

 
 
3.  The sculptors spread 
out around the room:  
If in the previous exercise 
sculptors and statues 
were lined up facing each 
other, without 
obstruction, now the 
sculptors must spread out 
around the room taking 
care that their faces don’t 
move out of the statue’s 
field of vision (since the 
sculptures cannot move 
themselves).  The 
sculptors make 
movements and gestures 
to make their statues 
move backwards and 
forwards, to one side or 
the other, up or down. 

 
4. The sculptors fashion a single sculpture together:  
With as great a distance as possible between sculptor and statue, the sculptors try to bring their 
statues together, so they form a single, multi-person sculpture, which the sculptors must give 
meaning to. 
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5. Sculpture with four or five people  
. . . The participants divide into four or five groups.  One sculptor and a number of statues.  Each 
sculptor fashions the bodies of her colleagues into one significant image – as if she were saying 
‘This is what I am thinking.’  When she has finished visually her thought, reifying it, she takes 
the place of one of her companions in the sculpture, who in turn becomes the sculptor.  This new 
sculpture starts work, as if she was thinking: ‘That is what you were thinking but take a little 
look at my response’, . . . And so on, till everyone has given their ‘visual’ opinion. " (p. 136-138). 
 
Adaptations:  

This activity can be 
modified to suit the group, 

time available, or 
participant’s comfort level.  

One or more of the 
variations can be used.  

For example, participants 
can start by directing the 
participant’s movement 

without touch (by placing 
the hand close to the part 
of the body they want to 
move and signaling the 

movement they want the 
sculpture to make by 
pulling an imaginary 
string attached to the 

sculpture’s body).  
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Warm Up Activities 
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Activity Title:  Drawing with your Opposite Hand 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Warm up to art/creative activity  

     

 

Age Level: Any 

Adjustable to 
other age 
groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials 
needed:  

Paper, markers, crayons, etc. 

Time Needed: Approximately 10 minutes. 
Source:  Adapted from marino, dian (1997). Wild Garden. Between the 

Lines, p. 79-81. 

 
Activity Instructions: 
 
“For putting pens in playful places (or how to learn to love a crooked line)” (marino, p. 79) 
 
Have participants choose a simple object – either in the room, or that they can clearly picture – 
to draw.  Instruct participants that they are to draw this object using their “non-dominant” hand 
(e.g. left hand for those who are right handed).  Encourage them to draw fairly quickly.  It is also 
fun to see if participants can guess what the others have drawn.  This can help people who are 
unsure of their own artistic abilities to feel comfortable participating in a creative activity or 
project.
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Activity Title:  Directed drawing 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Warm up to art/creative activity  

     

 

Age Level: Any 

Adjustable to 
other age 
groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials 
needed:  

Paper, something to draw with such as a marker or a pencil, 
something hard to write on 

Time Needed: Approximately 10 minutes. 

Source:  Adapted from various sources.  

 
Activity Instructions: 
 
Participants are divided into pairs.  The partners sit with their backs to each other.  One 
participant (Participant A) has paper and something to draw with.  The other participant 
(participant B) chooses an object that they can see in the room around them (or that they can 
picture clearly in their head).  Without telling A what the object is, B must describe the object so 
that A can illustrate it.  A cannot see what B is looking at and B cannot look at what A is 
drawing. 
 
Closed Eyes Variation: 
Rather than having 
participants sit back to 
back, have A blindfolded so 
she draws what B describes 
without seeing what she is 
drawing.  In this variation 
B can see what A is 
drawing in order to help 
her complete the drawing.  
B can still not tell A what 
object she is drawing. 
After a few minutes allow 
them to compare what A 
has drawn with what B 
was describing.  Then, if 
there is time, they can 
switch roles.  
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Experiential Activities 
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Activity Title:  Widening Circles 
Appropriate for:  Environmental Identity  

Type/goal of 
activity: 

Experiential  to recognize that environmental identities go beyond 
the individual and to provide an opportunity for participants to 
explore their ethical imagination. 

Age Level: Youth and Adult  

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  none, unless the facilitator needs a script or list of the questions to 
aid in facilitating the activity.   

Time Needed: Approximately 30 minutes. 
Source:  Macy, J. & Young Brown, M. (1998) Coming Back to Life: Practices 

to reconnect our lives, our world. Gabriola Island, B.C.: New 
Society Publishers. pp. 121-122  

 
Activity Instructions: 
 
“. . . Participants sit in groups of four.  Ask them to choose, mentally, a particular issue or 
situation that concerns them.  After a moment of silence, invite them to take turns speaking and 
listening to each other.  Each person will describe the issue from four perspectives in turn: 
 

(1) From their own experience and point of view, including their feelings about the issue; 
(2) From the perspective of a person whose views are very different and even adversarial on 

the issue, introducing themselves and speaking as this person, using the pronoun “I” 
(3) From the viewpoint of a nonhuman being that is involved in or affected by that particular 

situation; 
(4) And lastly, in the voice of a future human whose life will be directly affected by the 

choices made now on this issue. 
 
The guide announces these perspectives when the time comes for each one – instead of all at 
once at the outset – and repeats them in that sequential fashion for the following speakers.  Give 
at least 3 minutes for each perspective.  Signal the time with a verbal cue (“take another minute 
to finish”) and then with a clacker or bell to end that part.  Allow for silence between each part 
and the end of each series. 
 
To speak on behalf of another, and identify even briefly with that being’s experience and 
perspective, is an act of moral imagination.  It is not difficult to do: as children we know how to 
“play act.”  Use an uncharged almost casual tone in your instructions; you are not asking people 
to “channel” or be omniscient, but simply to imagine another point of view.  Allow some silence 
as they choose for whom they will speak and imaginatively enter that other’s experience, so that 
they respect it and not perform a caricature of it.  It is a brave and generous act to make room in 
your mind for another’s experience and to lend them your voice; let the participants appreciate 
that generosity in themselves and each other. 
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Allow time at the end for people to share in their small groups what they felt they learned. 
 
Variation:  
For shorter versions, use only one or two of the four perspectives”  
(Macy, & Young Brown, 1998; p. 122). 
 
Adaptation: 
To shorten it you can also choose to divide the groups into pairs and then have them join into 
slightly larger groups (4) for discussion afterwards.  We have also found that in some situations, 
for some groups 2 minutes is enough time for each sentence. 
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Activity Title:  The Milling 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Experiential  to allow for the power of shared images to sink in.  
Can also be used as a quick way to introduce participants to each 
other or as a way to begin despair work. 

Age Level: Youth and Adult  

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Open space and facilitator's script if needed. 

Time Needed: Approximately 20 minutes. 
Source:  Macy, J. and Young Brown, M. (1998) Coming Back to Life: 

Practices to reconnect our lives, our world. New Society 
Publishers; Canada. 

 
Activity Instructions: 
 
People move about the room.  First they move as if they are on busy city streets - quickly 
without making eye contact with others. There is no speaking throughout the activity. The 
facilitator should suggest that if they find themselves moving together in a group to turn 
arround and walk the other way. 

 
In the next stage they are asked to slow the 
pace of their walking and start making eye 
contact with the people they pass.   
 
Next, as participants make eye contact they 
should aknowledge each other with physical 
contact eg. touching each other's arms or 
shoulders, shaking hands, hugging, high fives 
… (you can also have one of the encounters 
below occur between participants before this 
step if you prefer). 
 
Then the facilitator tells the participants "you 
find yourself facing another person" and the 
participants pair up.  You can suggest that 
participants hold hands.  If there is an 
uneven number the facilitator should 
participate.   
 
When the participants have all found a 

partner the facilitator guides them through an encounter.  The ones we use, in the order that we 
use them follow the order in Macy and Young Brown and are listed below.  After each encounter 
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the group returns to milling and then participants find new partners for each succesive 
encounter. 
 
1. Looking at the other and registering their presence here with you, and their choice to be here. 
2. Focus on the other person's love of and connection with life. 
3. Focus on the other person's knowledge of the present crisis and willingness to face them. 
4.  With eyes closed focus on the feel and touch of the person's hand they are holding. 
5. Staring in to the other's eyes aknowledge the danger they face living in the present time and 
that they may play a decisive role in the healing of the planet. 
 
Depending on where in the workshop this is taking place and the purpose of the activity in your 
workshop plan these steps can be changed or removed.  If it is towards the beginning of the 
workshop it can be used as a quick way to get participants comfortable with each other and a 
way to set the tone of the workshop.  It can also be used to begin despair work in a workshop.  Or 
it can be used following despair work in a more hopefull way to help participants move from 
despair towards action.  If this is the case the last step should end on a positive note rather than 
on a death meditation.
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Activity Title:  Open Sentences 
Appropriate for:  Hope in Environmentailsm  

Type/goal of 
activity: 

Experiential  to voice despair for the condition of the world and 
environment; see below. 

Age Level: Youth and Adult  

Adjustable to 
other age 
groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Script with sentences to be read to participants 

Time Needed: Approximately 30-50 minutes. 
Source:  Adapted from: Macy, J. & Young Brown, M. (1998). Coming Back to 

Life: Practices to reconnect our lives, our world. British Columbia: 
New Society Publishers, 98-100. 

 

Activity Instructions: 
 

“Purpose: 

This exercise provides a 
swift and easy way for 
people to voice their inner 
responses to the condition 
of our world. Its structure 
helps people both to listen with total receptivitiy and to express throughts and feelings that are 
ususally censored for fear of comment or adverse reaction. The sequence of the sentences 
generally move from throughts and views to feelings.  

Description: 

People sit in pairs, face to face and close enough to attend to each other fully. They refrain from 
speaking until the exercise begins. One is Partner A, the other Partner B- this can be 
determined quickly by asking them to tap each other on the knee; the one who tapped first is A. 
When the guide speaks each unfinished sentence, A repeats it, completes it in his own words, 
addressing Partner B, and keeps on talking spontaneously for the time allotted. The partners 
then switch roles. Depending on the material, they switch after each open sentence or, more 
usually, at the end of the series. The listening partner- and this  to be emphasized- keeps silent, 
saying absolutely nothing and hearkening as attentively and supportively as possible. 

 If the partners switch roles once, after a series of sentences, invite A to convey without speaking 
his appreciation to B for B's supportive listening, and invite B to express- again nonverbally- her 
respect for A's concerns and his courage in sharing them.  

For the completion of each open sentence allow a minute or two- or longer, if the momentum is 
strong. Give a brief warning each time before it is time to move on, saying "take a minute to 
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finish up," or 'thank you." A clap or a small bell can bring people to silence, where they rest a few 
second before the next open sentence.  

Here is a sample series of open sentences that we have used a great deal. Feel free to make up 
your own to address the particular interests of the group, remembering to keep them as 
unbiased and non leading as possible.  

     1. I think the condition of our society is becoming… 

     2. I think the condition of our environment is becoming… 

     3. What concerns me most about the world today is… 

     4. When I think of the world we will leave our children, it looks like… 

     5. Feelings about all this, that I carry around with me, are… 

     6. Ways I avoid these feelings are… 

     7. Some ways I can use these feelings are…   
 
Variations 
 The Open Sentences format adapts easily and effectively to different time spans and situation.  

-With groups of organizational or professional colleagues, the sentences can help articulate 
difficulties witout beating around the bush, as well as renew inspiration. For example: 

     1. What first inspired me to work for the Environmental Protection Agency (or become a 
physician or canvasser…) was… 

     2. What I find hard in this work is… 

     3. What keeps me going in this work is… 

     4. What I hope can happen for us in this work (or organization) is… 

-Working with teachers or parents, this exercise can include: 

     -If I hide my concerns for the furture from the children, it is because I feel… 

     -In talking with the children about the news, what I would like them to know and feel is… 

-Instead of the seven-part series given above, Joanna often uses this shorter threee sentence 
format, allowing more time for each response: 

     1. To be alive now in this time of global crisis, what is particularly har for me is… 

     2. What I appreciate about living in this time of crisis is… 

     3. As I look at my life, it seems that some of the ways I take part in the healing of my world 
(or the Great Turning) are… 

-In working with teens, we face speacial challenges, for it seems even more difficult for them to 
talk about their feelings, due to social pressure and their strong need to fit in. When Molly used 
this exercise in a high school classroom, she had the students complete the sentences first in 
writing, and then share in groups of three. Writing first helped the student to reflect more 
deeply, before "going public" with their thoughts and feelings. The written work also provided 
feedback for the teacher in planning future lessons." (pp. 98-100) 

Variation:: This activity can be combined with the “I don’t care!” activity.   
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Activity Title:  I Don't Care 
Appropriate 
for:  

Hope in Environmentailsm  

Type/goal of 
activity: 

Experiential   athree 

Age Level: Youth and Adult  

Adjustable to 
other age 
groups? 

  Yes   No 

Physical 
Activity Level: 

 High   Moderate  Low 

Materials 
needed:  

Script with sentences to be read to participants if needed. 

Time Needed: Approximately 20 minutes. 

Source:  
http://www.joannamacy.net/html/work.html (see “Practices Not 
Found in Coming Back to Life” under “The Work That Reconnects”) 

 
Activity Instructions: 
 
Taken directly from Macy’s website, the activity is explained as follows: 
 
"This short exercise brings up a lot of energy and can add more authenticity to our despair work. 
By exaggerating and venting feelings of disconnection, even indifference, which are inevitable in 
our mass culture, we can achieve greater honesty and sense of wholeness for all that follows. 
To weep and rage over the conditions of our world can be a profound release. It can also cause 
some of us to wonder if we are being entirely honest. "If I care so damn much, why haven't I 
done something about it?" And sometimes we simply do not feel, at the moment, the degree of 
grief, concern, or caring that others are expressing. We can wonder then, if we are deficient--
lacking in rudimentary compassion--and the sense of numbing or inadequacy can intensify. 
 
Suggestion: 
Read aloud to participants: 
"The despair I feel," said Tom in a workshop at Columbia University, "is that I don't feel despair. 
My heart feels like a rock. I'm afraid I don't care the way the rest of you do." The rest of us that 
day were soon grateful for his confession, because it triggered the invention of this process. It 
ignited much hilarity, and became known for a while as "I am a Rock." 
It is good to do [this activity] before, not after an intensive despair work process. 
 
Description: 
The exercise is similar in form to Open Sentences: people sit in pairs and take turns speaking 
and listening to each other. Each partner responds to two cues in succession, that is Partner A to 
both and then Partner B. 
Before giving the first cue or "open sentence," Joanna usually invites the participants to free 
themselves from excessive sincerity. That's because it is a little shocking, and one wonders: is it 
acceptable to actually express this here? So, as she models, the personal expressions that are 
invited can start almost humorously, with vigorous exaggeration and gallows humor; they get 
more honest soon enough.  
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It is helpful, at the start, to provide a rationale: As we relate to what is happening to our world, 
concern and compassion are not all we feel. There is fed-upness, too, even some strains of callous 
indifference; if that were not so, we would be living different lives. To be whole, to be present 
and real, we need to acknowledge those strains as well. To do this helps us identify with what 
we imagine the larger public feels and preserves us from judgment and self-righteousness as 
activists."  
 
 The first "open sentence" allows us to express the resistance and revulsion that can be aroused 
in us by the continual onslaught of bad news and the overwhelming array of urgent issues, from 
terrorism to top soil. A phrase to start off with is: "I'm sick and tired of hearing about..." Or 
"Don't talk to me about..."; then let it go from there. The scene soon gets loud and often hilarious, 
and it's good to let the venting go on for at least five minutes. 
 
The second and last Open Sentence is: "I don't want to hear (or think) about all this, because it 
makes me feel..." Here the mood shifts, as people find themselves expressing the very things 
they had doubted they felt, or had feared to feel. Allow several minutes for the response. Then 
the process is repeated with Partner B.” (see “Practices Not Found in Coming Back to Life”) 
 
Variation: 
 This activity can be combined with the “Open Sentences” activity.  
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Reporting Back to the Main Group 
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Activity Title:  Tabloid Headlines 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Report Back   to main group 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  paper, markers 

Time Needed: Approximately 15-30 minutes. 
Source:  chris cavanagh (personal communication) 

 
Activity Instructions: 
 
Have participants come up with one or more tabloid-style headlines that summarize the topics 
discussed.  If time is limited it is best to limit each group to one headline. 
The headlines can be as creative as possible.  You can encourage participants to write in a 
tabloid style by twisting, or sensationalizing the topics discussed.  However, if you do encourage 
tabloid style writing ensure there is enough time for the group to explain their headline and for 
some large group discussion after the headline is reported back to the group.
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Activity Title:  Creative Report Back 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Report Back  to main group 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  None. 

Time Needed: Approximately 25 minutes. 

Source:  Various 

 
Activity Instructions: 
 
Following small group discussions participants can be encouraged to come up with a creative 
way to report back on their discussion to the main  group.  Possible ideas include skits, poems, 
songs, or drawings.  However, you can encourage participants to report back in any way they 
want to. 
Participants can report back on the entire contents of their small group discussion or on one or 
more main themes of the discussion.  The latter is better if time is limited. 

This can be followed by a large group discussion if time permits.
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Continuing the Process 
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Activity Title:  Creative activity 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Art/creative activity   to spread a message to a wider audience 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  large selection of art supplies (e.g. paint, markers, pencil crayons, 
pastels, various sizes and colours of paper, scissors, glue, 
magazines to cut up, etc.) 

Time Needed: At least 1 hour. 
Source:  Developed by Keren Bromberg and Rebecca Niblett 

 
Activity Instructions: 
 
We usually precede this process with a warm up activity to ensure participants are comfortable 
in a creative environment.  We also like to remind participants that "it's not about the art it's 
about the message." 
 
We use this process at the end of a workshop to help participants to synthesize everything that 
we have been talking about throughout the workshop, and to create something that can be used 
to carry a message to a larger audience.  We think it's important to have participants act on 
what they have been learning and discussing throughout a workshop.     
 
It is a good idea to start this process with a brainstorm.  Participants can brainstorm about the 
major themes of the workshop, a message they would like to convey, and about how to express 
these ideas to a larger audience.  We prefer to have participants brainstorm in this order.  
However, we suggest allowing participants to brainstorm about this in whatever order they 
prefer.   
 
Provide participants with as wide a selection of art supplies as you can and encourage them to 
create anything they want with those supplies or with found objects.   

 
Variation: 
 If you prefer you can decide ahead of time what type of creative project participants will be 
making (a mural, a zine, a sculpture….) 
 
This activity has a tendency to run longer than planned so try to dedicate as much time as 
possible and ensure participants are aware of time constraints from the outset.  It is also 
important that participant's know that you plan to display their creations in some way.  Let 
them know about your plans for their creation. 
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This is one of our favorite activities because it is always different and because it is really 
exciting to see what a group creates.
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Check in and Feedback 
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Activity Title:  1-10 Quick Check in 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Feedback during a workshop 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  None 

Time Needed: Approximately 5 minutes. 
Source:  Adapted from chris cavanagh(personal communication) by Rebecca 

Niblett and Keren Bromberg. 

 
Activity Instructions: 
 
In the midst of a workshop it's nice to take a moment to check in with participants to  ensure 
that they are feeling good about the workshop. 
 
Ask participants to rate their mood on a scale of one to ten and then ask them to rate how they 
feel the workshop is going on a scale of one to ten.  This can go quite quickly around the group, 
or you can encourage participants to elaborate on their answers if time allows.  We usually say 
something like "rate your mood on a scale from one to ten; one being you feel terrible, and wish 
you were anywhere but here and 10 being you are having the best time of your life and wish this 
workshop would never end."  then "rate how you think the workshop is going on a scale of one to 
ten; one being this is the worst workshop imaginable and ten being this is the best workshop you 
have ever been to and you wish you never had to leave."  
 
This can also be combined with a discussion about any changes the participants would like to 
make to schedules or upcoming activities.
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Activity Title:  Body Part Check in 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Feedback to check in at various times throughout the workshop; 
to find out about participants' mood and experience of the 
workshop 

Age Level: Any 

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Pictures on cards of various body parts. For example, eyes, ears, 
nose, mouth, hands, arms with muscles, legs, feet, heart, "guts," 
happy face, etc.  

Time Needed: Approximately 5-10 minutes. 
Source:  Adapted from Mike Craig (personal communication) by Keren 

Bromberg. 

 
Activity Instructions: 
 
Prior to running this check in, prepare a series of flash card-like cards with pictures of various 
body parts. For example, eyes, ears, nose, mouth, heart, hands, stomach, feet, head, smiley face, 
etc.  
 
In a go-around, ask particiapnts to chose one "body part" from the pile of cards that they connect 
with. Ask them to describe why they chose that card and how it represents how they feel at that 
moment and how it relates to their workshop experience thus far.
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Activity Title:  Structured Criticisms 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Feedback 

     

 

Age Level: Youth and Adult  

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  Structured criticism form (see "Structured Criticisms" for ours) or 
questions posted and paper and pens 

Time Needed: Approximately 25-30 minutes. 
Source:  Adapted from: marino, dian.  (1997) Wild Garden: art, education 

and the culture of resistance.  Toronto: Between the Lines.  pp. 93-
94 
 
cavanagh, chris. (2005) A Syllabu-zine (or Zine-abus) for ENVS 
6150 Popular Education for Social Change: Part 1: Theory / 
Practice.  Unpublished syllabus. 

 
Activity Instructions: 
 
This form helps workshop participants to easily and quickly give detailed, qualitative, feedback 
to facilitators.  Participants are asked to answer a series of questions. 
Marino used the following: 
 
1. Ask participants to respond to the following two sets of questions:  
a) What (in this class, reading, etc.) is connecting with you in a positive way? (Give at least three 
points.) And why is this insight important for you? Or what helped you learn this in this 
particular case? 
b) What is there that you want to change? (Give only the most important one.) And what might 
you try to do to alter that “dimension” to better fir you and your values? (p. 93). 
  
Similarly, chris cavanagh adapted structured criticisms to be used in his popular education for 
social change class. His basic structured criticism looks like:  
 
1. What you connected with and how this insight is important for you or what helped you learn 
this in this particular class. (At least 3 examples).  
2. What you learned about the way you learn. (At least 1 example). 
3. What would you like to change to better fit you and your values. (At least 2 examples).  
 
Our questions, designed to suit the needs of our workshops are:  
 
1. What did you connect with during the workshop? Why? 
2.  What did you learn, or what did you learn about the way you learn? 
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3. What would you change about the workshop? 
4. Is there anything else you want to say about the workshop or the workshop experience? 
 
We use similar questions to facilitate our own reflection process following each workshop: 
 
1. How did the workshop go? What went well? 
2. What could be changed/improved? 
3. What did I learn about how I facilitate/co-facilitate? What did I do well? What could I 
improve? 
4. What did I learn about how my co-facilitator co-facilitates? What did she do well? What could 
she improve? 
5. Final thoughts?
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Other Processes 
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Activity Title:  Guide for Brainstorming 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Decide on topic  for discussion or for art project 

Age Level: Any 

Adjustable to 
other age 
groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials 
needed:  

Mural/chart paper, markers 

Time Needed: Approximately 15-45 minutes. 
Source:  Adapted from marino, dian (1997). Wild Garden. Between the 

Lines, p. 34.  

 
Activity Instructions: 
 
Brainstorming can be used to formulate ideas for a creative project, to decide on discussion 
topics, or for any other situation when the generation of ideas is needed.   
Participants call out ideas about the topic that is being brainstormed as they come to them.  It is 
a good idea to have one participant/facilitator act as a scribe to write down all the ideas as they 
are shouted out. 
We encourage participants to follow dian marino’s rules for brainstorming, which are:  
a) Quantity: the more ideas produced the better.  
b) Play-giarize or build on each other's ideas. 
c) Crazy or wild ideas help the generation process.  
d) No evaluation or criticism until the brainstorming is finished. (p. 34) 
And, we add: 
e) Try to add ideas as quickly as possible with no (self) censoring.
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Activity Title:  Plan for Action 
Appropriate for:  Any workshop  

Type/goal of 
activity: 

Next Steps and Plan for Action  

     

 

Age Level: Youth and Adult  

Adjustable to 
other age 
groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials 
needed:  

paper, pen 

Time Needed: Approximately 5 minutes. 
Source:  Adapted from various sources by Rebecca Niblett and Keren 

Bromberg  

 
Activity Instructions: 
 
At the end of the workshop we like to have a discussion with participants about how they would 
like to carry on the discussions that we had during the workshop, and about ideas for acting on 
what we have been discussing.  We ask participants for suggestions, announcements about 
upcoming events, and ideas to keep in touch. 
 
If participant's don't make other suggestions we ususally suggest an email list.  Other 
possibilities include meeting in the future, phone lists, a website or blog, or a facebook group. 
 
This is an important step, not only because it can continue whatever processes have been started 
in the workshop, but also because it helps participants feel like they can act on the topics 
discussed.  It also helps participants feel comfortable keeping in touch with, and announcing 
events to, a group of people they may have only met at the workshop. 
 

It is also important that participants sign up for an email list or other action group.  When 
people sign something it helps them to feel more committed to whatever it is they are agreeing 

to do.  It will also help you to ensure that you have the correct contact information, and that you 
have permission from the participants to share their emails with the larger group.
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Blank Activity Forms 
 

Here, you can add your own activities to the manual.  You can also photocopy the forms and 
start your own collection of activities. 
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Activity Title:  

     

 
Appropriate for:   

Type/goal of 
activity: 

     

 

Age Level:  

Adjustable to 
other age groups? 

  Yes   No 

Physical Activity 
Level: 

 High   Moderate  Low 

Materials needed:  

     

 

Time Needed: 

     

 

Source:  

 
Activity Instructions: 
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Activity Title:  

     

 
Appropriate for:   

Type/goal of activity: 

     

 

Age Level:  

Adjustable to other age 
groups? 

  Yes   No 

Physical Activity Level:  High   Moderate  Low 

Materials needed:  

     

 

Time Needed: 

     

 

Source:  

 
Activity Instructions: 
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Activity Title:  

     

 
Appropriate for:   

Type/goal of activity: 

     

 

Age Level:  

Adjustable to other age 
groups? 

  Yes   No 

Physical Activity Level:  High   Moderate  Low 

Materials needed:  

     

 

Time Needed: 

     

 

Source:  

 
Activity Instructions: 
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This resource list is a compilation of the various sources that we used during the course of our 
major project. We have organized the resources according to particular topics;  

1.  Environmental Philosophy 

2.  Art and Literature 

3.  Facilitation and Activities 

4.  Other 

We have provided information for some of the key resources to give you a better idea of its 
relevance or how it can be used, while other sources are just listed.  

 

 
1.  Environmental Philosophy 
 
Atleo, E. Richard. (2004). Tsawalk, A Nuu-chah-nulth Worldview. Vancouver: UBC Press. E. 

Richard Atleo is a hereditary chief who teaches in the First Nations Studies Department 
at Malaspina University College. In this book, Atleo explains the theory of “Tsawalk” as 
based on “Nuu-chah-culth origin stories and traditional Nuu-chah-nulth life ways and 
experience [which] indicate that the basic character of creation is a unity expressed as 
heshook-ish tsawalk (everything is one)” (116). Atleo recognizes the need for an 
indigenous worldview and challenges Western philosophies and science. 

 
Bookchin, M. (1995). The philosophy of social ecology: Essays on dialectical naturalism. Quebec: 

Black Rose Books.   
Bookchin, the name behind the social ecology movement, explains the philosophical ideas 
behind the social ecology movement. Bookchin adamantly argues for a social ecology 
approach to environmental issues. 

 
Evernden, N. (1999). The natural alien: Humankind and environment (Second ed.). Toronto, 

Ontario: University of Toronto Press Incorporated.  
Drawing on a vast range of disciplines Evernden makes the argument that despite 
decades of striving we are no closer to solving the environmental problems that we face.  
He suggests that this is because the environmental crisis is not the result of external 
“issues” but instead is the result of fundamental cultural problems in the way that we 
understand the world.   
 

Evernden, N. (1992). The social creation of nature. Baltimore, Maryland: John Hopkins 
University Press.   
In this earlier book Evernden looks at the historical development of the term “nature” 
and its various meanings (not “man-made”, non-human, and innate or pure).  He argues 
that the environmental crisis is at least partially the result of the ambiguity of the term, 
and the idea that humans are not a part of “nature.”  

 
Faculty of Environmental Studies (FES), York University. What is Environmental Studies? 

Retrieved 24/11, 2006, from:  www.yorku.ca/fes/intro/fes.asp 
This website, for the faculty of Environmental Studies at York University, defines 
environment as “everything that surrounds us” and includes natural, built, social, and 
organizational environments as relevant aspects of environmental studies.  
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Freire, P. (2006). Pedagogy of Hope. New York: Continuum.   
After his seminal work, Pedagogy of the Oppressed, Freire follows up on some of the key 
themes surrounding social justices and education. In this book, Freire looks for 
inspiration and hope in the world, describing, “hope, as an ontological need, demands an 
anchoring in practice. As an ontological need, hope needs practice in order to become 
historical concreteness… [and] [w]ithout a minimum of hope, we cannot so much as start 
the struggle. But without the struggle, hope, as an ontological need, dissipates, loses its 
bearings, and turns into hopelessness” (2-3). 

Gibson-Graham, J.K. (2006) A Postcapitalist Politics.  Minneapolis, Minnesota: University of 
Minnesota Press.  
Against a background of economic change this book argues that the way that we think 
about the world is an ethical action and that by changing the way we think we can 
change ourselves and the world.  It elaborates some specific methods of changing 
patterns of thinking and gives concrete examples of action research projects aimed at 
resubjectivation of participants in ways that enable them to participate in non-capitalist, 
community based economies.   

Lear, J. (2006). Radical Hope. Cambridge, Massachusetts: Harvard University Press.   
Jonathan Lear is the John U. Nef Distinguished Service Professor in the Committee on 
Social Thought and the Department of Philosophy at the University of Chicago. In this 
book, Lear looks at the story of the Crow Nation during a period of immense 
vulnerability, as they moved on to reservations. Lear is prompted to consider ethical 
questions that transcend time, such as “how should one face the possibility that one’s 
culture might collapse?” Lear explores how the last great Chief of the Crow Nation, 
Plenty Coups, turned to radical hope in the face of cultural collapse and says that Coups 
hope is radical because “it is directed toward a future goodness that transcends the 
current ability to understand what it is. Radical hope anticipates a good for which those 
who have the hope as yet lack the appropriated concepts with which to understand it” 
(103).  

Light, A. (Ed.). (1998). Social ecology after Bookchin. New York: The Guilford Press.   
Murray Bookchin was an influential leader of the social ecology movement.  Light 
introduces Bookchin’s work, looks at new ideas in the field, and explores possible new 
directions for the movement.      

Macy, J. (1991). World As Lover, World as Self. Berkeley, California: Parallax Press.   
In this book, Macy uses her experience as a Buddhist as well as Buddhist teachings to 
provide insight as to how love can help us “understand how we can heal this 
interconnected, interpenetrating universe” (vii). Macy delves into her work known as 
despair work and illustrates how we can learn to see our oneness within the world in 
order to begin to heal it. This book provides excellent background information about 
despair work and theory. 

Mellor, M. (1997). Feminism & ecology. New York: New York University Press.   
Mellor introduces the history, and major ideas of the ecofeminist movement.  She 
examines various feminist perspectives on ecological issues and the association between 
women and nature.  She makes the argument that the environmental movement and the 
feminist movement could benefit greatly from each other. 
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Macy, J. (2006). Joanna Macy.net. Retrieved 11/11, 2006, from: www.joannamacy.net   
Joanna Macy, eco-philosopher, environmental educator, and activist, has given 
workshops and trainings for over 30 years.  Her website presents a large amount of 
information about her theories (The Work That Reconnects) and about the ideas, theories 
and experiences (Engaged Buddhism, Living Systems theory, Deep Ecology and Nuclear 
guardianship) that inspire her.    

Naess, A. (1989). Ecology, community and lifestyle. USA: Press Sydicate of the University of 
Cambridge.   
This is an expanded and translated edition of Naess’ book Okologi, Samfunn og Livsstil.  
It introduces Naess’ concept of “Deep Ecology” and “ecosphy” or personal ecological 
philosophies.  It also lays out the principals and goals of the deep ecology movement; an 
important read for anyone interested in environmental philosophy. 

Orr, D. W. (2004). Earth in Mind: On education, environment and the human prospect. (10th 
anniversary ed.). USA: Island Press.  
This is a good introduction to the issues around the effects of educational practices on the 
ways that we interact with our natural environment.  Orr presents a good overview of the 
issues and a convincing argument for dramatic change to our education and economic 
systems.  

Oskamp, S. (2000). A sustainable future for humanity? How can psychology help? [Electronic 
version]. American Psychologist, 55(5), 496-508.   
Oskamp presents an overview of significant threats to the natural environment and the 
level of change needed to address these problems.  He argues that psychologists, because 
of their understanding of human behaviours and how to change them should lead the 
efforts to alter human environmental behaviours.  He concludes with suggestions of 
specific ways that psychology could be used to alter environmental behaviours.  

E., Callicott, J. B., Sessions, G., Warren, K. J., & Clark, J. (Eds.). (1998). Environmental 
philosophy: From animal rights to radical ecology (2nd ed.). Toronto: Prentice Hall 
Canada Inc.  
This book introduces some of the major ideas and authors in the field of environmental 
ethics and philosophy.  It presents a good overview of the field and each edition presents 
new and updated information. 

Sommerville, M. (2006). The Ethical Imagination. Journeys of the Human Spirit. Toronto: House 
of Anansi Press Inc.   
This book comprises the 2006 Massey Lectures, “The Ethical Imagination,” which was 
broadcasted on CBC Radio’s Ideas program during November 2006. Margaret 
Sommerville is a professor and Founding Director of the Centre for Medicine, Ethics and 
Law at McGill University, Montreal. In this book, Sommerville asks “what does it mean 
to be human today, when science fiction has become scientific fact…[and wonders] how 
we relate to others and the world, and how we find meaning in life?” She suggests that 
we need to use our imagination, tell stories and look to other cultures to find a common 
ground or shared ethics to emphasize our similarities. Specifically, Sommerville explores 
hope and courage as key elements for finding a shared ethics, stating, “hope required a 
sense of connection to the future” (234). 
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Stern, P. C. (2000). Psychology and the science of human-environment interactions. [Electronic 
version]. American Psychologist, 55(5), 523-530.   
Stern presents a critical overview of the psychological research on environmental 
behaviours.  He criticizes the focus on individual behaviours, attitudes and motivations.  
He concludes by suggesting several directions for future psychological (and cross 
disciplinary) research and intervention. 

Thomashow, M. (2002). Ecological identity: Becoming a reflective environmentalist. Cambridge, 
MA: The MIT Press.   
Mitchell Thomashow is an environmental educator and director of the Doctoral Program 
in Environmental Studies at Antioch New England Graduate School. In this book 
Thomashow presents his ideas and experience around helping people to become 
“reflective environmentalists”.  He examines the historic development of 
environmentalism, as well as how people understand and describe experiences of nature 
and ideas of ecological citizenship.  He argues that becoming a reflective 
environmentalist encourages social and political action.  He also presents activities that 
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Glossary 

 
Despair Work: Developed by Joanna Macy (an environmental educator and activist) and 
colleagues, despair work, is based on the premise that one must work through despair in order 
to find hope. Despair work is also know as “The Work That Reconnects”.    

Environmental Education: While usually associated with education about the natural world, 
environmental education can include education about anything associated with any type of 
environment (e.g. built, social or organizational).  Environmental education tends to be aimed at 
changing how people see and understand the world around them.  It is also often used to 
encourage action for environmental issues.  

Experiential Education: Experiential education is education aimed at encouraging 
participants to learn through their own experiences rather than learn from someone else.  A lot 
of environmental education tends to be experiential; based in outdoor and natural environments.   

Facilitator: Someone who designs and runs workshops or other educational/learning events 
and opportunities.  In popular education the facilitator(s) work with participants towards a 
shared learning goal. 

Loom: Another name for a detailed schedule or lesson plan, usually in the form of a table.  A 
loom usually has a lot more information than a schedule or a lesson plan. 

Participant: A participant is someone who attends educational/ learning events and 
opportunities.  In popular education the participant(s) works with the facilitator, and is partially 
responsible for their own learning.  

Pedagogy: The term pedagogy is often used synonymously with “education” or to refer to the 
philosophies and methods of educational practices.  However, pedagogies can be seen as the 
philosophies and practices of teaching and learning in any situation and with anyone.  Pedagogies are 
not neutral, do not necessarily occur in school or institutional settings, and do not always have clearly 
defined “teachers” and “students”.   

Popular Education: Founded primarily on the works of South American educators such as 
Paulo Freire – is education that is based on the experience of the participants.   Both 
participants and facilitators are believed to benefit from a learning experience.  Popular 
educators do not believe education to be a neutral or individual process.  Popular education is 
often used to enable participants to view the world in new ways and to encourage action. 

Praxis:  Action and reflection in order to better understand and to change the world.  

Reflexive: To actively and continuously reflect on your work and understand how you are 
implicated in your own work. 

 

 

 


